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The scientific paper is devoted to the author’s research on the issue of
formation of communicative competence of first (bachelor’s) level students
of «Law» specialty in foreign language classes. This subject has continuously
received a significant attention of specialists in pedagogy and language
studies, as foreign language for students not majoring in languages presents
an intricate combination of the necessary language skillset, professionally-
oriented lexis and the ability to appropriately apply knowledge in disciplinary
and intercultural contexts in future activities. The attention is also brought to
the previous diverse research of the problem, conducted by both domestic and
foreign researchers. The topicality of the paper is explained by the importance
of mastering foreign language for a professional activity, which is additionally
highlighted by the national legislation. In terms of relevance, the research
contributes to the existing research paradigm that shows the ties between
language learning and professional training in legal education. The purpose
of this article is to analyse the concept of communicative competence as a key
element in the professional training of law students, to identify its constituent
components, and to correlate them with the specific features of legal education,
as well as to provide methodological recommendations for their development.
This approach enables future specialists with the necessary skills in the field
of international legal communication. An important yet challenging way of
developing students’ foreign language communicative potential is the usage of
authentic materials and professionally oriented topics in the learning process.
However, despite the obvious advantages of such an approach, particularly the
increase in students’ motivation, the instructor should ensure proper structuring
of tasks and their adaptation to the needs and language level of the class. For
the effective use, the following legal sources are recommended: JURISTnews,
Law360, Law Society Gazette, and the ECHR database. The study also outlines
promising directions for further research, namely the practical observation and
evaluation of tasks aimed at developing students’ competence in multicultural
and professional environments.
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CrarTiO IPUCBSIYECHO AOCIIIKEHHIO IPpoOieMH (pOpMyBaHHS KOMYHIKaTHBHOI
KOMIIETEHTHOCTI y 37100yBadiB repioro (6akaaaBpChKOTro) piBHS BUIIOT OCBITH
creniansHOCTi «IIpaBoy Ha 3aHATTIX 3 iHO3eMHOI MOBH. O3HAaUeHe MUTAHHS
y 1HeHTpi yBaru (paxiBIiB i3 MeAaroriku Ta JIHTBICTHKH, MO3asfK iHO3eMHa
MOBa Ui 37100yBadiB BHUIOI OCBITH HE(UIONOTIYHHUX CHELiaJIbHOCTEH €
CKJIQJIHUM IMO€AHAHHIM HEOOXiAHOro Habopy MOBHMX HaBHYOK, NMPOGeciiiHo
OpIEHTOBaHOI JIEKCMKM Ta 3JaTHOCTI HAJEXHUM UYHHOM 3aCTOCOBYBATH
3HAHHS Y JUCHUIUTIHAPHOMY Ta MIKKYJIBTYpPHOMY KOHTEKCTax y MaiOyTHil
npodeciiiHiil  misnpHOCTI. 3BepTaeTbca yBara W Ha 0araTroCTOPOHHI
JOCIi/DKEHHsSI 03HAYEHOTOo MUTAHHS, MPOBEACHI SK BITYM3HSHUMH, TaK i
3apyO>KHUMHU HAYKOBISIMH. AKTYaJbHICTh CTATTi MOSICHIOETHCS BaKIMBICTIO
BOJIOZIHHS iHO3EMHOI0 MOBOIO y Tpo(eciiiHiif MisNIBHOCTI, IO AOJATKOBO
MiAKPECTIOETbCA  BUMOTAaMH  HAIlllOHAJIBHOTO 3aKOHOIABCTBa. HaykoBa
HOBM3HA BM3HAUAETHCSI BHECKOM Y Cy4YacHy JOCITIAHHUIBKY Iapagurmy,
II0 JAEMOHCTPYE B3a€MO3B’SI30K MK BHUBUCHHAM MOBHM Ta MpOdeciiiHoo
MiATOTOBKOIO y cdepi IpuAudHOi OCBITH. METOI0 CTaTTi € aHalli3 MOHATTA
KOMYHIKaTMBHOI KOMIIETEHTHOCTI SIK KIIIOUOBOTO €JlEeMEHTa IpodeciiHoi
HiATOTOBKH CTY/CHTIB-TIPABHUKIB, BUOKPEMJICHHS 11 CKJIaJIOBUX KOMIIOHEHTIB
Ta CIHIBBIJHECEHHS iX 31 crerudikoo IOPUINYHOI OCBITH, & TAKOX HAJAHHS
METOAWYHHUX peKOMeHAallii moao ix ¢opmyBaHHA. O3HAYeHWH MiAxia ngae
MOXJIMBICTh 3a0€3Me4nTH MaiOyTHiX (haxiBI[iB HEOOXiTHHUMH HAaBHYKAMHU
y cdepi MDKHApOJHOI IOPUAWYHOI KOMyHikamii. BaknmuBuM 1 BomHOYac
HETIPOCTHM IIUISXOM PO3BUTKY IHIIOMOBHOTO KOMYHIKQTHBHOI'O HOTCHIAITY
CTYACHTIB € BUKOPHUCTAaHHS aBTEHTHYHHUX MaTepiayiB Ta MpodeciiHo
OpiEHTOBaHMX TEM y HaBYAIBHOMY INporieci. OHaK MONpH OUeBHUIHI IepeBaru
TaKoro TMiAXOMy, 30KpeMa IMiJBUINEHHS MOTHBALii CTYJICHTIB, BHKIaaaq
Mae 3a0e3MeUnTH HaJIeKHE CTPYKTYPYBaHHS 3aBJaHb Ta aJalTyBaTH X IO
notped 1 piBHSA MiATOTOBKH aynuTopii. s eQeKTHBHOrO BHKOPHUCTAHHS
Ha 3aHATTSIX 3 1HO3eMHOI MOBH PEKOMCHJIOBAHO TaKi JDKEpena MPaBOBOTO
3micty: JURISTnews, Law360, Law Society Gazette, 6aza nanux €CILI.
Y JOCHIIKEHHI TaKoX OKPECICHO TNEepPCHEeKTHBHI HaNpsSMH TOAAJIBIINX
PO3BIJIOK, 30KpeMa MpPaKTHYHE CIIOCTEPEXEHHS Ta OLIHIOBaHHS 3aBIaHb,
OpIEHTOBaHMX Ha PO3BUTOK KOMIICTEHTHOCTI CTyACHTIB y 0araToKylIbTypHOMY
Ta NpoQeCciifHOMy cepeToBHIIax.

Problem statement. Since English is acknowl-
edged as a lingua franca in all spheres of contem-
porary global activities, its leading role in various
educational programs within all levels of education
can hardly be unnoticed. The adoption of the Law
of Ukraine «On the Use of the English Language
in Ukraine» (2024) [5] only highlights the strategic
importance of English as a language of international
communication and professional mobility, especially
for a wide range of specialists, including prosecutors,
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law enforcement officers, military personnel, public
servants, and managers of state institutions. Accord-
ing to the law, the command of English is now a pre-
requisite for holding positions in state administration,
the judiciary, prosecution, law enforcement, higher
education leadership, and other strategic sectors. This
legislative act stresses the necessity of enhancing Eng-
lish language training for future law bachelors, since
their professional activities are now closely tied to
international cooperation and participation in global
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discourse. Legal English is a highly specialized and
complicated register that demands not only language
proficiency but also a deep understanding of legal ter-
minology, sometimes jargon, phrasing and reasoning.
However, traditional foreign language instruction
for law students does not always meet such specific
demands, as it typically emphasizes general English
rather than the professional language. Although stu-
dents’ language proficiency may be relatively low, it
is still essential to introduce domain-specific English
related to legal discourse alongside general training
as to both promote foreign language competence and
contextual learning.

Analysis of recent research and publications.
Contemporary domestic and foreign studies almost
unanimously prove the abovementioned points.
A. Liuoliené, R. Metitiniené concur that traditional
English language training may not be sufficient
enough to meet lawyers’ language requirements.
The main prerequisite for this is the fact that this
training generally ignores the ways in which English
usage may be modified by the particular demands
of legal practice — and by the conventions of legal
English as a separate branch of English in itself, i.e.
legal English which now is a global phenomenon
[10, p. 56]. I. Hrachova, O. Dubinina and S. Bulenok
state that using authentic texts and modern technolo-
gies in English teaching helps develop the language
and professional competence [2]. O. Balanaieva et
al. in the course of their respective study, highlight
the important task of foreign language training for
future lawyers which is overcome the language bar-
rier. Moreover, the process of learning a foreign
language should be aimed at mastering, first of all,
a spoken foreign language, which can be used in
the most typical situations of professional commu-
nication [7]. Similarly, H. Leshchenko claims that
mastering a foreign language expands the world-
view of professionals, allows them to conduct pro-
fessional activities, especially with foreign partners.
The author also insisted on updating the content of
foreign language education, on the active imple-
mentation of modern competence-oriented tech-
nologies and methods aimed at practical mastery
of foreign languages [3]. When it comes to the
content of foreign language classes, H. Poliakova
suggests implementing contextual learning, i.e. an
approach which helps students perceive the sub-
ject more logically, assimilate material consciously
through repetition, make use of interdisciplinary
links, and improve the overall effectiveness of for-
eign language course [4, p. 113].

The purpose of the article is to substantiate the
concept of communicative competence of future law
bachelors as an integral component of their profes-
sional training, to identify its specific features in the
legal sphere, and to develop methodological recom-
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mendations aimed at improving the effectiveness of
its formation in higher education institutions so as to
equip future professional with a sufficient set of skills
to boost their competitiveness in a global market and
legal cooperation.

Presentation of the main research material. The
notion of foreign language communicative compe-
tence has always received substantial attention in ped-
agogical circles, especially when it concerns students
of non-language majors but whose specialties are
closely connected to global cooperation. Despite the
variety of existing definitions, its essence lies in the
ability and readiness of a specialist to creatively solve
practice-oriented tasks in the field of professional
activity and foreign-language professionally oriented
communication. Its structural components include:

1. linguistic competence — mastery of vocabulary,
grammar, phonetics etc;

2. discursive competence — ability to ensure
coherence, cohesion, and logical organization of oral
and written texts;

3. speech competence — ability to speak fluently,
naturally, and without undue hesitation when receiv-
ing and transmitting professional information;

4. pragmatic competence — ability to convey com-
municative meaning in accordance with the social
context;

5. information-technological competence — ability
to search for professionally significant foreign-lan-
guage information from various sources and to effec-
tively use foreign-language Internet resources in pro-
fessional activity;

6. strategic competence — ability to apply verbal
and non-verbal professional communication strate-
gies to compensate for gaps in knowledge in real-life
interaction;

7. sociocultural competence — knowledge of the
sociocultural context in which the language is used;

8. personal-creative competence — ability to
improve one’s level of foreign language proficiency
and to develop self-directed learning and creative
skills in the process of independent research and pro-
fessional activity [6, p. 117].

In the case of law students, all the components
mentioned above are essential and require tailoring
to meet the demands of professional practice. As for
linguistic competence one may associate it with mas-
tering legal terminology, sentence structures, appro-
priate grammar structures and clichés typical for
contracts, rulings, agreements etc. In the same vein,
discursive competence presents itself in the ability
of a students and a future professional to construct
coherent arguments. Conversely, pragmatic and soci-
ocultural competences gain a critical role, especially
in a globalised context, as they ensure that future
graduates are able to communicate appropriately and
stay culturally informed.
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Correspondingly, R. Shramko et al. illustrate that
within the framework of the educational and profes-
sional program for bachelor students in law, foreign
language competence is also formed and influenced
by general humanitarian subjects. Courses such as
Language, Culture, Society, Cultural Studies, and
Philosophy constitute the general foundation, foster-
ing pragmatic, intercultural, and linguasociocultural
competences. Consequently, these courses contrib-
ute to students’ multidimensional understanding of
human knowledge, the structure and organization
of society, and the strategies of communication that
influence both the individual and the community.
Thus, these subjects form an integral part of commu-
nicative competence in a foreign language, preparing
students for professional and intercultural interac-
tions [12, p. 207].

In this respect, a foreign language instructor may
not be limited just to teaching linguistic skills, but
also act as a mediator between the general humani-
tarian basis and the professional sphere of students’
interest. For instance, students may be offered to
select a recent legal event (through platforms like
JURISTnews, Law360, Law Society Gazette) and
present a short briefing in groups, leading to further
discussion in terms of cultural specifics, relevant legal
norms or students’ own worldview. Some articles can
be discussed within a class time and tailored to spe-
cific grammatical or lexical topic. Through drawing
clear connections between legal notions, cultural
awareness, communication techniques and world-
view-shaping humanitarian disciplines, one contrib-
utes to the holistic all-round development of students’
personality. Moreover, this teaching paradigm creates
favorable conditions for the development of per-
sonal-creative competence, which ultimately fosters
autonomy and continuous self-improvement, as there
is a need for Ukrainian lawyers and professionals in
related spheres to engage more in international coop-
eration and manage multicultural environments, all
the while using English as a means of communication.

J. Babiak, L. Dzhydzhora and O. Perenchuk have
emphasized that ESP (English for Specific Purposes)
most fully meets the needs of international communi-
cation in a professional environment, provides a suffi-
cient lexical and grammatical minimum for a special-
ist, the necessary pace and fluency of speech [1, p. 13],
since it primarily focuses on teaching English for
activity in particular professional or academic fields,
providing language skills directly relevant to students’
future careers. One of the recent trends in ESP edu-
cation is its embedding with authentic materials and
context learning. Unlike simplified or adapted materi-
als, authentic texts expose students to real-world legal
discourse, terminology, and argumentation strategies.
Since the main purpose of using educational materi-
als in ESP classes is to create potential opportunities
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for practical interaction, an appropriate and motivat-
ing language environment, it is authentic texts, that
are the basis for achieving this goal. They provide
students with a meaningful context and necessary
vocabulary, and act as a connecting link to their future
activities. A professional foreign language in higher
education does not involve direct study of grammat-
ical categories within a separate topic of the curric-
ulum, but only indirectly through texts and tasks of
a professional direction and a ready set of grammar
patterns, observed in various texts (like imperative
in instruction, official notices or procedural docu-
ments) [ibid, p. 14].

A vital point in any research in this field is stu-
dents’ motivation, which stands as a cornerstone in
the broader educational context, acting as a driving
force that significantly influences students’ academic
journeys. In the broader educational landscape, moti-
vated students tend to exhibit increased engagement,
enhanced cognitive performance, and a proactive
approach to learning [11, p. 300]. As it was outlined
before, students’ sometimes limited language back-
ground may hinder a productive educational pro-
cess and demotivate them. However, inclusion of
career-oriented and real contexts may aid them in
the language journey. Thus, the efficacy of authentic
sources in ESP cannot be overlooked as they reso-
nate with the professional aspirations, bridge the gap
between theory and practice and instill a sense of pur-
pose [ibid, p. 301]. Students directly deal with real
documents, observe patterns, learn relevant vocab-
ulary and, with the correct approach, hone commu-
nicative skills. In this respect, problem-based learn-
ing (PBL) offers a promising approach.

Although not unique, the focus on problem-solv-
ing activities is a strong and distinctive feature of
legal education. PBL encourages academics to place
that aspect at the centre of the learning process. In
this way, students are confronted with the materials
and facts underlying a problem from which they have
to work out both the nature of the problem and an
appropriate solution, usually without (much) prior
instruction in the necessary knowledge to solve it.
The commonly acknowledged characteristics of
problem-based learning include stimulus materials,
problems that are presented as a simulation of profes-
sional practice or a real-life situation and students are
prompted to work cooperatively as a group [9, p. 367].

In the context of foreign language instruction,
PBL proves especially valuable for law students,
since they engage with relevant scenarios, practic-
ing not only linguistic skills but also the ability to
agree/disagree with other groups, negotiate, and jus-
tify their positions using legal discourse. Despite the
important role of such materials, it is necessary to
emphasize the potential risks in this process. First
of all, it should be kept in mind that the majority of
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authentic texts were not written specifically for the
purpose of learning the language. In addition, their
use often requires great efforts on the part of the
teacher in conducting searches, developing appro-
priate grammatical and lexical tasks, and bringing
the materials closer to the learning objectives and
time frames of the classroom [1, p. 14].

Continuing this line of thought, it is generally
accepted that legislative writing has acquired a certain
degree of notoriety rarely equalled by any other variety
of English. It has long been criticized for its obscure
expressions and circumlocutions, long-winded
involved constructions and tortuous syntax, appar-
ently meaningless repetitions and archaisms [8,p. 101]

However, exposure to real legal texts within a lan-
guage class should not mean a student will read and
translate the document, all the while dealing with the
specificity of the legal discourse. It is up to a teacher
to make this process more approachable and fruitful.

One particularly valuable source of authentic legal
English for law students is the jurisprudence of the
European Court of Human Rights (ECHR), which
is available through the official HUDOC database.
HUDOC provides access to thousands of full-text
judgments and rulings in a number of languages,
making it an ideal tool for language learning in the
legal context. Users can search by keywords, articles
of the Convention, country and filter results based on
document type or language. Such user-friendly inter-
face is easily adaptable to the needs of a class.

The database includes cases relevant to topics
such as freedom of expression, a right to a fair trial,
privacy rights, non-discrimination based on race, reli-
gion, disability — cases that students often study in
main law curricula and present a heightened interest
in. Active and multifaceted engagement with the con-
text will facilitate students’ critical thinking, reason-

ing and analysis and practical application of knowl-
edge in the foreign language classroom.

One of the key benefits of using the material from
this database is the exposure to professional legal
vocabulary in context and recurring patterns in such
discourse. Phrases and collocations as «fo lodge a
complainty, «to infringe one’s right to somethingy,
«to allege a violation of one’s righty, «to uphold the
conclusiony, «a circumvention of legal provisionsy,
«to rebut a credible conclusiony, «to strike a fair bal-
ance betweeny, «the conviction was quashedy, «case
was remitted for retrialy, «in this context the Court
reiterates that» etc. expand students’ ability to under-
stand legal texts and aid in classroom activities —
presentations, drafting case summaries, participating
in role-plays, or dealing with PBL tasks. Ultimately,
they result in all-round development of previously
mentioned elements of communicative competence —
linguistic, discursive, pragmatic etc.

Conclusions and prospects for further develop-
ments in this area. Foreign language communica-
tive competence is indisputably a vital part of overall
education of law students. Not only it contributes to
their general knowledge, but also aids in facilitating
international legal discourse and enhancement of
cultural awareness, presentation and interpersonal
skills. Although, the usage of authentic materials,
profession-related texts and contexts in discussions
improve students’ motivation and boost their confi-
dence, the complexity of such texts still presents chal-
lenges. Thus, thoughtful scaffolding and appropriate
task design can turn them into a powerful tool in lan-
guage classes. Future studies may be aimed at practi-
cal research analysing how specific tasks, as the ones
mentioned here, influence students’ autonomy, ability
to evaluate and assess information and present it in a
clear, unbiased manner, using appropriate language.
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